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Reading Response: Genre and Discourse Communities
Based on these materials, I understand genre in Writing Studies as more than a category such as horror, fantasy, or poetry. A genre is a repeated response to a situation that develops because writers and audiences recognize a familiar purpose. The Oregon State guide describes genre as a “typified rhetorical action,” meaning that certain features repeat because audiences expect a text to accomplish something in a recognizable way (Pflugfelder). The genre-awareness video adds that writers need to notice a genre’s purpose, audience, organization, and language so they can make appropriate choices in new writing situations (“Understanding Genre Awareness”). This also helped me understand the difference between a genre and a medium. GroupMe, Discord, or email are media that can carry many genres, while a request for assignment clarification is a genre because it performs a recurring action. Genres can change over time, and writers can follow or challenge their conventions, but those conventions still shape how a text is understood.
Devitt, Bawarshi, and Reiff show that genres and communities create each other. Communities develop genres to carry out repeated activities, while those genres teach members how to participate, what roles they have, and what kinds of language are considered appropriate. The authors argue that genre analysis can help researchers recognize how “lived textuality” shapes people’s experiences and interactions within communities (Devitt et al. 542). Their examples demonstrate that a genre is not only a neutral container for information. Jury instructions, for example, reflect the legal community’s specialized knowledge, values, and power relationships, but they can also create confusion for jurors who are outside that professional community (Devitt et al. 543–48). Similarly, the Patient Medical History Form organizes communication between doctors and patients while also assigning them different roles and reflecting assumptions about what information matters in medicine (Devitt et al. 550–51). Studying a community’s genres can therefore reveal its goals, beliefs, vocabulary, expectations, conflicts, and boundaries. It can also show who has authority, who can participate easily, and who may be excluded because they do not understand the genre’s conventions.
A genre I would be interested in studying is the assignment-clarification question used in student-run class group chats. The group chat platform itself is only the medium; the genre is the repeated kind of message students use when they want classmates to explain or confirm course information. Its main action is to receive fast, low-pressure clarification from peers without immediately contacting the professor. A typical message begins by establishing context, such as naming the assignment or due date. It then states the uncertainty, often with language like “I might be reading this wrong” or “I’m confused about this part.” The next move asks a direct question or requests confirmation, such as whether everyone completed the same section or understood the instructions in the same way. A final move may invite shared experience—“Is anyone else confused?”—or acknowledge the answer with a short reply, thanks, or reaction.
These moves help the genre succeed because they give classmates enough context to answer while keeping the message brief and informal. The hedging in phrases such as “I might be wrong” lowers the risk of appearing unprepared, while inclusive wording like “did we” or “does anyone know” treats the problem as something the group can solve together. Short sentences, abbreviations, reactions, and limited greetings reflect the community’s preference for speed and low formality. At the same time, the moves reveal that the community values peer support and shared interpretation, but they may also expose problems. Students who are unfamiliar with the class, less active in the chat, or uncertain about its informal language may have difficulty participating. Incorrect answers can also appear authoritative because the genre encourages quick responses rather than verified ones. This moves analysis supports Devitt, Bawarshi, and Reiff’s argument that genres are “operational sites” of communities because the clarification question does not just describe the group; it actively organizes how students help one another, interpret course expectations, and decide when official communication is necessary (Devitt et al. 552).

